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What is different about teaching children?
It is interesting that the term leamer-centred, meaning that children's needs and interests are placed at the centre of planning and teaching, is no longer as commonly used as before. It was often interpreted in the wider EFL world as simply putting fun into learning, whereas what was often necessary was ensuring there was some learning in all the fun! In line with current thinking we shall use the term learning-centred to highlight a greater emphasis on the need to maximize learning and provide both support and challenge in learning. If we want to focus on learning​ centred teaching it is vital that we are well-informed about the physical, emotional, conceptual and educational characteristics of children and how theory has shaped our views on how children think and learn. 

If we learn a foreign language as adults, we often have a long-term goal, such as wanting to get a job where bilingual skills are important, or wanting to study further in the country of the target language. These purposes are highly motivating and greatly increase our willingness to spend the long hours it takes to master another language. Young chil​dren, on the other hand, are not yet in control of their lives and still have a great deal to learn in their own language, as well as learn anoth​er one. 

Young children are different from older learners because children:

· have a lot of physical energy and often need to be physically active
· have a wide range of emotional needs

· are emotionally excitable

· are developing conceptually and are at an early stage of their schooling 
· learn more slowly and forget things quickly

· tend to be self-oriented and preoccupied with their own world

· get bored easily

· are excellent mimics

· can concentrate for a surprisingly long time if they are interested 

· can be easily distracted but also very enthusiastic

Of course we must remember that chronological age is not always the same as developmental age. Individual differences in learners, both within and across age bands, are especially marked at primary level. 

Parental support and interest is a key factor in children's learning. With good parental support some young children may start school with good concentration and memorization skills, having been introduced to action songs, counting rhymes, bedtime stories, computer games, and so on. They may know the alphabet and how to handle a book, recognize print, use a counting line, and so on. Others will not, and as research shows, such pupils are already at a disadvantage, although some will easily catch up. 
(Taken from The Primary English Teacher’s Guide by J. Brewster & G. Ellis, 2004)

How children think and learn

Behaviourism heavily influenced our views on how children learn languages. This view was shaped by the way behav​iourists thought about children's learning in general, where children were seen as a 'blank slate' who learned by reacting passively to differ​ent kinds of stimuli and the positive or negative feedback they received. This view holds that teaching equals learning. This is known as the transmission model of learning. By contrast, Piaget presented the child as actively constructing his or her own thinking by acting upon the phys​ical and social environment. All children were seen to go through a series of clearly defined stages of intellectual development. For example, most children between four to eight years are at the concrete-operational stage, where all learning develops only where it is heavily contextualized in concrete situations. By eleven, some pupils may move into the stage of formal operations, where they are capable of more abstract thought and can learn in a more decontextualized way. This was widely inter​preted as meaning that it is not possible to teach young children some things until they are 'ready'. It is now widely accepted that Piaget under​estimated the role of language and the role of adults in helping children to learn while over-estimating the role of play. However, his work trig​gered enormous interest in exploring how young children think and learn through observing children's behaviour in relation to tasks they were given.

Bruner (1983) investigated why children find school learning so difficult.

He discovered that this was because children experienced it as very separate from their real lives. His theory of learning is essentially constructivist, a model of learning in which the child is seen as an active agent in his or her own learning, selecting, retaining and transforming information to construct knowledge which is shaped by his or her unique way of seeing and interpreting the world. This, he called scaf​folding. If we think of building a house we may see some similarities to the ways in which a child learns. In house-building scaffolding is put up to support the building process. This is broken up into stages: first the foundations, then the walls and ceilings (the building blocks), then the systems - plumbing and electrics - which connect everything together. The links and networks between these different stages build up internal strengths so that by the time the scaffolding is removed, the house sup​ports itself. In this way Bruner thought that the child's learning is a process, not merely a product, which can be accelerated or enhanced by breaking learning into stages and providing the building blocks and systems which connect these together. He saw children's learning as moving through three modes of representation, knowing something through doing it, through working with a picture or image of it and through using some symbolic means, such as language. Studies of how very young children consolidate their learning experiences reveal interesting patterns which reflect these three modes.

The work of Vygotsky (1978) is also very important since he emphasised the role of the adult and of language in children's learning. He saw the process of mental development as working on two levels, the present actual level and the future, potential level of development. The difference between the views of Piaget and Vygotsky are that the first believes the child learns through his or her own individual actions and exploration, whereas the second believes that adults/teachers work actively to improve children's level of development. Another major dif​ference between Piaget and Vygotsky is their view of the role of language in learning. Vygotsky held the view that speech precedes thinking, so that very young children find it helpful to speak out loud about what they are doing. From the ages of three to seven children's private speech changes to include conversational speech with others. A major legacy of Vygotsky's work is the importance placed upon developing opportunities to allow young children to talk in order to develop their thinking. His model of learning, social-constructivist, sees children as constructing their understandings from the social interaction of their learning contexts, with all its possibilities and limitations. Anning (1991) suggests that children are unique in what they bring to the learning experience but tend to draw on the same kinds of learning strategy. This means that we can think of learners as having individual differences but who learn using similar strategies to other children. The notion of metacognition, which is concerned with how children learn to think, plan and remember, has become increasingly important over the last fifteen years. Ellis and others believe that helping children to gain insights on how they think, plan and remember aids them in developing the con​fidence to tackle similar and new tasks. The role of the teacher here is to provide a model of the kinds of strategies that are useful. 

We have so far considered some of the most important psychological theories about learning, but many teachers find it difficult to apply these kinds of psychological theory to their actual classroom practice. According to Gipps 'it is now more widely accepted that we need to generate educational theory out of good educational practice'. This can be seen in the way teachers pick out aspects of theories which fit in with their 'common-sense' view, based on classroom experience, of how learning seems to take place. 
(Taken from The Primary English Teacher’s Guide by J. Brewster & G.Ellis, 2004)

Post-Modern Teacher – Future Challenges for the Teacher Profession

If teachers were robots, they would have evolved like other machines from simple to multi-task ones. A teacher robot could identify the many factors influencing the teaching event. It could detect the level of alertness and motivation of the students. It would recognise the level of knowledge of the students. It would evaluate the best type of teaching material to use in order to gain optimal learning results. It would select the best working methods to use in order to meet the learning objectives, and it would identify the best evaluation methods to use to provide a basis for further teaching solutions.

It is not likely that learning management will be as simple and clear-cut an event as to be processed into a mechanic skill or property in the future any more than it is today. The principles highlighting the element of interaction in learning point to the significance of human interaction, when we look into the cultural function of education. A learning environment that encourages interaction supports learning better than one that leaves the learners alone and to their own devices. The modern learning environment has stressed the potential of the options offered by the environment and the importance of self-directed learning. The teacher is seen as part of such environment.

What would happen if the learning environment was stripped of all learning materials, learning tools, data connections and other technical solutions supporting learning? We would be left with a teacher in the middle of his or her students in an empty space. Would not functional interaction then be a prerequisite of all learning in such a case? A tactful teacher with good communication skills and the ability to listen would in this case be a sought-after expert who could make the learning possible. In the midst of all kinds of students, the teacher should be able to manage the situation and people, to be the tolerant adult who can deal with pressure, support his or her students and promote learning.

In the changed role, the teacher should acknowledge the transformation of teaching from individual performance into team work. Many kinds of experts should support the teacher’s work: among these are the parents, other colleagues, the student welfare personnel, the principal and the school. The teacher should be able to face this group of experts, take into account his or her limitations and the gaps in skills and knowledge. The development of professional skills and the updating of abilities, knowledge and skills become important features in the teacher of the future. Updating substance information is not enough, the teacher of the future must also have a versatile range of pedagogical and didactic know-how. 

One can grow and develop into such an adult. Yet, to grow to become a teacher is to become a person who has the ability to manage social relationships. Therefore the selection of teacher trainees plays an important part in finding people who are well suited for working in education. The central criterion for the selection should be receptiveness for training, and the central elements in the receptiveness are motivation, suitability for the profession and commitment. Commitment refers to the understanding of the teaching profession and the acceptance of the changed role of teachers. Teaching is secondary and the enabling of learning is primary.

Then, how can we support the existence of such a post-modern teacher? In addition to student selections, the initial and continuing education of teachers are central. Being a teacher is a development process. The challenge of initial training is to help the students to harness their own strengths and produce “timeless” professional skills which will enable the process of development. Teachers who study and reflect on their own practice are able to utilise theory in their own teaching. They are also able to change and function in the constantly shifting situations.

Teachers should be ready to develop both their own work and the school community. Teachers should also form links outside the school in order to utilise the learning possibilities offered by the surroundings. Yet teachers are still trained too much for teaching inside classrooms. Teachers are not given enough tools for pupil welfare, for cooperation with homes and for functioning in the school community.

(Taken from STEP Closing Conference, 2006, by M.Meri & K.Volmari)

Cooperative Learning

Student’s learning goals may be structured to promote cooperative, competitive, or individualistic efforts. In contrast to cooperative situations, competitive situations are ones in which students work against each other to achieve a goal that only one or a few can attain. In competition there is a negative interdependence among goal achievements; students perceive that they can obtain their goals if and only if the other students in the class fail to obtain their goals. In individual learning situations students work alone to accomplish goals unrelated to those of classmates and are evaluated on a criterion-references basis. Students’ goal achievements are independent; students perceive that the achievement of their learning goals is unrelated to what other students do. The result is to focus on self-interest and personal success and ignore as irrelevant the successes and failures of others.

Cooperation is working together to accomplish shared goals. Within cooperative activities individuals seek outcomes that are beneficial to themselves and beneficial to all other group members. Cooperative learning is the instructional use of small groups so that students work together to maximize their own and each other’s learning. The idea is simple. Class members are organized into small groups after receiving instruction from the teacher. They then work through the assignment until all group members successfully understand and complete it. Cooperative efforts result in participants striving for mutual benefit so that all group members gain from each other’s efforts (Your success benefits me and my success benefits you), recognizing that all group members share a common fate (We all sink or swim together here), knowing that one’s performance is mutually caused by oneself and one’s colleagues (We cannot do it without you), and feeling proud and jointly celebrating when a group member is recognized for achievement (We all congratulate you on your accomplishment!). 

In cooperative learning situations there is a positive interdependence among students’ goal attainments; students perceive that they can reach their learning goals if and only if the other students in the learning group also reach their goals. A team member’s success in creating a multi-media presentation on saving the environment, for example, depends on both individual effort and the efforts of other group members who contribute needed knowledge, skills, and resources. No one group member will possess all of the information, skills, or resources necessary for the highest possible quality presentation. 

(Taken from Cooperative Learning.htm) 

Learner Autonomy

However good a teacher may be, students will never learn a language – or anything else - unless they aim to learn outside as well as during class time. This is because language is too complex and varied for there to be enough time for students to learn all they need to in a classroom.

To compensate for the limits of classroom time and to counter the passivity that is an enemy of true learning, students need to develop their own learning strategies, so that as far as possible they become autonomous learners. This does not always happen automatically. Attitudes to self-directed learning are frequently conditioned by the educational culture in which students have studied or are studying. Teachers sometimes, as a result, encounter either passive or active resistance if they attempt to impose self-directed learning inappropriately. 

There are various ways that can help students to become autonomous learners, both during language courses and then for continuing learning when such courses have finished. Teachers can promote autonomous learning in a number of ways:

Learner training: in the classroom we can help students to reflect on the way they learn, give them strategies for dealing with different kinds of activities and problems and offer them different learning – style alternatives to choose from.

Reflecting helps students to think about their own strengths and weaknesses with a view to making a plan for future action. Thus, for example, we might ask students to complete a questionnaire in which they profile their feelings about aspects of learning.

Having students reflect privately on how they learn can be enhanced by frequent discussion of the learning experience. At certain times (such as at the end of every two weeks) students can be asked to describe their favourite lessons, and say which lesson or parts of lessons they found easiest or most difficult and why. 

Students can be given specific strategies for better learning. This may be given in the form of ‘learning hints’. However, we need to be cautious about the way we do this. Rather than attempting to impose our own habits on students, we might instead offer them three alternatives as a stimulus for discussion and as prompts for their own future note-taking methods. 
(Taken from The Practice of English Language Teaching, by Jeremy Harmer, 2003)

Children Differ

"No two children are the same". How often have you said that? Take any class of children in your school. They may be the same age but are they all alike? No! How do they differ from one another? Some are tall; others are small. Some are shy; others are for​ward. Some learn quickly; others are slow.

Can you think of any other ways children differ from one another?

You might have written: some like sports; others don't; some are good singers; others are not; some read well others don't; some are naughty, others are not. The list can go on and on. As we said at the beginning:

No two children are alike

But there are other differences that you may not have mentioned.
Impairments

Some children are born with impair​ments such as eyes that do not see well; arms and legs that are deformed, or a brain that is not developing in a typical way. Some children can be left with impairments after childlhood illnesses like measles and cerebral malaria or from accidents such as burns and bad falls. Often these children are called 'disabled' or 'handicapped'.

    Deprivation

Some children's growth and develop​ment is impaired because their envi​ronment causes them harm or does not support their well being. They may not have enough food or a good diet; they may live in poor housing and are prone to illnesses; they may be beaten; their parents may have separated; they are refugees or survivors of war. Sometimes they live on the streets. They may abuse drugs.

In many countries, these children do not come to school. Various reasons are given for this:  

· Families do not know of their child's right to education or they chose to spend their scarce money on their other children.

· The school cannot cope with children who have additional needs and they are not allowed to enrol.

· The children come to school but soon dropout. 

· They attend special schools instead.

Around the world, more children from deprived backgrounds or with disabilities are attending their local pre-schools, primary or secondary schools. Indeed, most countries have laws which state that ALL children have to be educated.

All children can learn but if they do not go to school their chances to learn are much reduced.


All children have the right to learn with their peers in local schools.

Many children encounter problems at some time in their lives. Some problems quickly pass but others require ongoing help. More special schools are not the solution. They are often at a distance from the family home and separate the children from their peers.

The main reason for promoting the attendance in ordinary schools of children with disabilities or from deprived backgrounds is to increase their opportunities to learn through interaction with others and to promote their participation in the life of the community.

Often these children are excluded from society. But this exclusion reduces children's opportunities to learn, grow and develop. They are disadvantaged twice over! Attending local school is the main way of ensuring that all children are included in society.

Children's learning does not just take place in schools. They learn from their families, through contact with peers and friends, and through participation in all the diverse activities that occur in communities. But attending school helps to promote these other forms of learning as well.

Teachers have a particular responsibility for ensuring that all children participate fully in society and that they have equality of opportunity in education.

A teacher's job is not easy. You may have big classes of 40 and more pupils - all of them individuals! Having children with disabilities or from disadvantaged backgrounds in your class often means more work but it need not be so. You can manage differences among the children if:

· You can recognise children's strengths and weaknesses and plan your lessons accordingly;

· You know how children's learning can be affected by disabili​ties and deprivation and you use teaching strategies for over​coming these difficulties;

· You have confidence in your own abilities as a teacher to plan lessons for individuals and adapt the curriculum to suit the needs of all children;

· You get help and support from colleagues, parents and other professionals, such as community and health workers;
· You believe that all children have the right to education and that all can learn.

(Taken from UNESCO (2001) Understanding and Responding to Children's Needs in Inclusive Classrooms, a Guide for Teachers 
Retrieved from http://unesdoc.unesco.org/images/0012/001243/124394e.pdf)

Children’s Basic Needs


All children have basic needs – for love and affection, security, nutritious food, healthy environment and shelter. If any of these are missing or is short supply, then the child’s growth and development may be held back. Put simply, their ability to learn is reduced. Hence teachers and schools must try to ensure that their pupils are not held back because their basic needs are not being met.


In addition to physical needs, the child also has two other needs that are vital to his or her mental and emotional development:

1. the need to feel safe and secure and

2. the need for interaction and stimulation.

In affluent countries children's emotional needs may not be responded to even though their physical needs are well met. If the children's emotional needs are not met, their capacity to learn will be impaired.

1. The need to feel safe and secure

All children need a close, sensitive and loving relationship with the adult or adults who care for them. It is the basis for the develop​ment of the child's sense of security, confidence and the ability to cope well with other people and the world at large.

Children gain a feeling of security when carers are consistent in their actions and words. They also learn what is expected in human relationships, and they develop a clear sense of what is right and wrong.



Appropriate rules and limitations should be clearly communicated and explained to the child. Carers need to be consistent in their expectations of how the child should behave.

Anger and violence in the child's family can be damaging to the child's inner development. However, it is also important that the child learns to express anger and frustration in an appropriate manner.

2. The need for interaction and stimulation
The mind of a child, as well as the body, needs help to grow. TheIthree most important 'foods' for the growth of the mind are lan​guage, play and love.

From his earliest months, a child needs to be bathed in words, cuddled, smiled at, listened to, and encouraged to respond by noise and movement. All children need to interact with other people. They need people to touch, talk to, laugh with, smile at, respond to and get responses from.

Lack of attention makes a child unhappy. A neglected child loses interest in life, can have less appetite, and may fail to grow normally in mind or body.


Children learn by doing. So as the child grows, he or she needs freedom to explore and to play. Play is not pointless. It is one of the most essential parts of growing up. It helps to develop mental, social and physical skills - including talking and walking. It helps children grow in curiosity, competence and confidence. It digs the foundations for schoolwork and for learning the skills necessary in later life.

Play does not always mean solving problems or achieving aims set by adults. The child's own play alone or with other children is just as important.

Parents and carers need to encourage play by providing mate​rials and ideas. Play materials do not have to be expensive. Empty boxes or household objects are as good as expensive toys. Imaginative play, for example when children pretend to be adults, is very important to a child's development.

Children need help to develop creativity. They need to be chal​lenged to find solutions to problems and decide which solutions are best. The child needs to put his or her ideas and decisions into prac​tice and see what happens - in safety.

Singing songs and learning rhymes, drawing pictures and read​ing stories aloud help the child's mind grow and prepares the way for learning to read and write.

All children learn by participating in daily routines of the fami​ly and household work. Children with special needs are able to con​tribute, too, if the family creatively finds ways to facilitate it and communicate the social meanings of the daily life.

For healthy growth, all children need praise and recognition for their efforts.

(Taken from UNESCO (2001) Understanding and Responding to Children's Needs in Inclusive Classrooms, a Guide for Teachers.

 Retrieved from http://unesdoc.unesco.org/images/0012/001243/124394e.pdf) 

Responding to Diversity
The value of inclusive education to learners comes from mixing and sharing with other children. Teachers need to encourage this to happen as experience suggests that children with special needs can become isolated within classes and schools.

Teachers may need to explain to other children the reasons why some children cannot talk, behave differently and so on. Diversity should be recognised and respected. Let the pupils discover for themselves how they work together with their peers. Similar work may need to be done at parent-teacher meetings.

The biggest obstacle to inclusion is usually negative attitudes. Children may not be accustomed to other children who look or behave differently. Parents may also be worried about ‘lowering the standards' if children with disabilities and other special needs are included in ordinary classrooms. Teachers are instrumental in developing positive attitudes among pupils, parents and of course other teachers.

Children who use assistive devices such as hearing aids or depend on special equipment can tell the class about it and demonstrate its use.

Encourage children to 'befriend' pupils with special needs. It is important for social inclusion that children play and work together. They can also assist them at toilets; moving between class​room and at break times.

Within the class, develop opportunities for 'peer tutoring'. More able pupils can assist the less able in class-work. Also make sure that children with special needs can also make their meaningful contribution in school work so that they do not become depended and objects of 'help'.

 
Devise learning games than pupils can play together in class. Groups of children can play these to help them master read​ing and number skills.

 
Set the class activities to complete as a group; so that all the children can contribute to its completion and gain credit for achieving it.

Think of how children with special needs can join in games and sports. For example, a blind child can be partnered with a sighted child in running competitions. Or create a game in which all children move around blindfolded.

Promote the talents of all children by encouraging their partic​ipation in school activities, such as singing, dancing and drama.

 
Involve all children in all school activities; for example in 
cleaning and cooking chores and as class monitors.

It's a good sign when you see children playing happily together at break times and if they tell you about visiting each other at home.
(Taken from UNESCO (2001) Understanding and Responding to Children's Needs in Inclusive Classrooms, a Guide for Teachers.

Retrieved from http://unesdoc.unesco.org/images/0012/001243/124394e.pdf)
Listening to Stories

       Listening to stories should be a part of growing up for every child. Time and time again educationalists and psychologists have shown that stories have a vital role to play in the child’s development, and not least, in the development of language.

      Make sure the children get the maximum benefit out of listening to stories by the creation of a friendly and secure atmosphere. Establish a story-telling routine which creates an atmosphere. Rearrange the seating so that you have eye contact – if you can, all sit together. Many teachers have their younger pupils sitting on the floor. It’s important that children are comfortable. They don’t have to sit up straight when they are listening to a story. If they are relaxed and comfortable, then they are more open to what they are about to hear, and they will benefit far more from the storytelling. You, yourself, might have a storytelling position. You might even have a beanbag chair to sit on. If you have the lights on in the classroom, turn at least some of them off.

     Listening to stories allows children to form their own inner pictures. They have no problems with animals and objects which talk - they can identify with them, and the stories can help them to come to terms with their own feelings. The teacher should not moralise or explain the story, although, of course, discussion is very important.

     The structure of stories helps children when they come to telling and writing their own stories. Many stories are full of repetition in themselves. Almost all stories are worth telling again and again.

      Instead of telling a story, you can read aloud from a book. This is not the same as telling a story and in this case you should not change the story at all. Children like to have their favourite stories repeated, and they will very often be able to tell you the story word for word-they do not like changes being made. If children like learning stories off by heart, let them. There is sometimes a very narrow dividing line between learning a story off by heart and being able to read it.

    Children of all ages love to be read to, and you should try to spend as much time as possible reading to the eight to ten year olds as well as to the younger group. For the older group it is often good to have a continuing story so that you read a bit of the book every time you see them.

 (Taken from Teaching English to Children by W. Scott and L. Ytreberg)

Children’s Delight in a Good Story Knows no Bounds

Many experts in the field of children's literature have expressed concern over whether or not we are developing a generation of children who spend their leisure time on comic books, television and radio, to the exclusion of good literature. Surveys of the time children devote to television and radio reveal the inroads that these have made on children's leisure hours, and reports on comic books show that their sales have reached astronomical proportions. Yet educators are in agreement that one of the goals of the modern school should be to develop in pupils a desire to read independently and a liking for and appreciation of good literature.

But if pupils are to develop a taste for a good literature and a desire to read independently, the school must look critically at practices that operate against the development of such tastes and habits. When pupils have been spoon-fed and have not developed a taste for great literature, the teacher may use a story-telling period to stimulate children's interest in good books. The children might be enthralled with some delightful story that captures children's interest because it deals in an insightful way with basic problems of life.

Recreational reading should consist of stories or books that pupils want to read; it is included in the program so that pupils will have the opportunity to develop satisfactory reading under the guidance of, the teacher. It is believed that more adults would want to read, and that their reading interests would extend considerably beyond comics and best-sellers if opportunity for this kind of reading had been provided by the school. Recreational reading purposes help the child to build an abiding interest in reading as a leisure activity, to stimulate him to read widely, and to help him to enjoy reading materials of increasingly better quality.

The following suggestions should be useful in improving the teaching of recreational reading:

1. Provide a wide range of reading materials from the standpoint of difficulty, content, and type.

2. Maintain an informal classroom atmosphere, allow children to select materials within their own areas of interest.

3. Provide the opportunity for the child to share with a group a selection he has enjoyed reading. 

4. Read a part of a story and encourage children to complete it.

5. Encourage children to browse through books and magazines.

6. Encourage children to recommend books to the class by means of a talk, poster, or some other device.

(Taken from Modern Elementary Curriculum, by Celia Burns)

Why Plan at All?

            Some teachers with experience seem to have an ability to think on their feet, which allows them to believe that they do not need to plan their lessons. However, most teachers go on preparing lessons throughout their careers, even if the plans are very informal. For students, evidence of a plan shows them that the teacher has devoted time to thinking about the class. For the teacher, a plan- however informal- gives the lesson a framework, an overall shape.

           Planning helps, then, because it allows teachers to think about where they are going and gives them time to have ideas for tomorrow’s and next week’s lessons. In the classroom, a plan helps to remind teachers what they intended to do-especially if they get distracted or momentarily forget what they had intended. Finally, planning helps because it gives students confidence: they know immediately whether the teacher has thought about the lesson, and they respond positively to those that have.

         No plan is written on tablets of stone, however. On the contrary, the plan is just that -a plan, possibilities for the lesson which may or may not come about, in other words. Of course, we will be happy if things go ‘according to plan’, but they often don’t. All sorts of things can go wrong: equipment not working, bored students, students who ‘have done it before’, students who need to ask unexpected questions or who want or need to pursue unexpected pathways, etc. That’s when the teacher has to be flexible, has to be able to leave the plan for however long it takes to satisfy students` needs at that point of the lesson. Sometimes, the plan has to be abandoned completely and it is only after the lesson that the teacher can look at it again and see if some parts of it are recovered. There is no ‘correct’ format for a lesson plan. The most important thing about it is that it should be useful for the teacher. Some teachers, for example, might write their plan on cards. Others will prefer handwritten sheets from a notepad; others will type it out immaculately on a word processor.

         Some teachers highlight parts of their plan with coloured pens. Some divide their plans into columns with timings on the left, procedures in the middle and comments in a right-hand column. Still others have an ‘introduction page’ with facts about the class and the aims of the lesson before going into details.

(Taken from How to Teach English, by Jeremy Harmer, 2004)

The Place of English
Although English is not the language with the largest number of native language speakers, it has become a lingua franca. A lingua franca can be defined as a language widely adopted for communication between two speakers whose native languages are different from each other’s and where one or both speakers are using it as a ‘second’ language. Like Latin in Europe in the Middle Ages, English seems to be one of the main languages of international communication, and even people who are not speakers of English often know words such as bank, chocolate, computer, hotel, television, taxi, telephone, university and walkman. Many of these words have themselves been borrowed by English from other languages of course (e.g. chocolate, taxi, etc.), and speakers of Romance languages are likely to have a number of words in common with English. 

Whatever the spread of English across the globe and whatever its overlapping with other languages, there has been a debate over the years as to how many people speak English as either a ‘first’ or a ‘second’ language. David Crystal (1995 and 1997) takes 75 territories where English ‘holds a special place’ (territories which include not only Britain, the USA, Australia, Canada, etc. but also places such as Hong Kong, India, Malaysia and Nigeria) and calculates around 377 million first language speakers of English and only 98 million speakers of English as a second language. However, he points out that it would be easy to get nearer a total of 350 million for second language speakers if we were able to calculate how many speakers of English as a second language there were in, say, Canada or Australia, or in countries like Pakistan or Nigeria. It seems to be the case, therefore, that anywhere between 600-700 million people in the world speak English, and of that huge number, a significant minority speak it as a second language.

It is not necessarily the case that English will remain dominant among world languages. However, there is no doubt that it is and will remain a vital linguistic tool for many business people, academics, tourists and citizens of the world who wish to communicate easily across nationalities for the years to come.     

(Taken from The Practice of English Language Teaching, by Jeremy Harmer, 2003)

PAGE  
1

[image: image1]